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Introduction
This paper aims to analyse how socio-spatial segregation mechanisms contribute to the reproduction of social inequalities in education, and how municipal education policies address this issue. 
The existence of socio-spatial segregation mechanisms has been a central element in the organisation of the territory, particularly in a context of globalisation and the circulation of capital. One of the most important features of this process concerns the growing divergence between the metropolises and the places left behind (Kemeny and Storper, 2020: 3), a process resulting from the largest cities continuing to attract population and economic activity to the detriment of peripheral and rural regions in a vicious cycle of segregation (Tammaru et al, 2021). The concentration of wealth in certain regions makes the more fragile ones highly susceptible to global trends (Manduca, 2019), an example of which is the different exposure to climate change.
One of the consequences of this process of neoliberal reconfiguration of space and the populations that inhabit it concerns the division of populations into progressively more socially homogenous areas and, as a consequence, the production of school populations that are themselves segregated (Sebastião, 2009). 
This topic is particularly relevant today in Portugal, as the education system is undergoing a process of reconfiguration with the transfer of competences and services from the government to municipalities and school groups, creating new areas of autonomy (Martins, Capucha and Sebastião, 2019). This is a structural change, since historically there has been a strongly centralised matrix, independent of regional or local communities, with a strong relationship between social origin and successful school trajectories (Sebastião, 2009, Mata, 2015, Abrantes, 2020). From 2022 onwards, the Intermunicipal Communities and Municipal Councils began to develop their own educational policies within the scope of the new educational competences, with the main strategic planning mechanisms being the Regional Strategic Educational Plans and the Municipal Educational Charters.

Theoretical and methodological planning
The collaboration of a team of sociologists in the preparation of this plans in two territories made it possible to analyse the territorial, social and cultural dynamics and reflect on their educational development strategies. We analysed a municipality in the Lisbon Metropolitan Area and a group of municipalities located in a rural area in the south of Portugal that are part of the same Intermunicipal Community (same district). The decision to make this choice is the result of the team's reflection on territorial dynamics and their relationship with the profound educational inequalities identified between these territories. To this end, we mobilised the information compiled in these two projects using a mixed approach designed to triangulate information, using questionnaires applied to a representative sample of teachers in each territory, semi-directive interviews applied to the education councillors of the municipal councils and the heads of schools in the public and private professional network, and focus groups with pupils, parents and various community entities as part of the consultation with local stakeholders; collecting and analysing strategic documents from the school groups and municipalities and socio-economic, demographic and educational statistical data from the two territories. This information was supplemented with field notes recorded by the researchers. All the consultation instruments were tested beforehand and the conclusions were validated during the sessions to present and discuss the documents with the respective communities. The interviews were transcribed in full and then subjected, along with the strategic documents, to content analysis using maxqda (version 2020); and the statistical data, those collected from national, regional or municipal databases and those constructed using the questionnaire, were analysed using SPSS (version 27), both types of analysis complying with the methodological recommendations commonly recognised by the scientific community (Bryman, 2012; Creswell, 2014; Marying, 2000).

Results
The first territory, located in the Lisbon Metropolitan Area, is undergoing an accelerated process of gentrification, mostly attracting a highly qualified cosmopolitan population with high purchasing power, being the municipality with the highest average individual income rate in Portugal (GPEARI, 2024). Internally, it is characterised by urban dynamics marked by housing and social segregation, resulting from the progressive appropriation of land for housing for people with high purchasing power and the pushing of people with low purchasing power to peripheral areas within and outside the municipality, resulting in progressively homogeneous and socially differentiated urban areas. From an educational point of view, it is characterised by internal educational asymmetries, with school population and educational offerings that are very different between the most valued areas on the coast and the most deprived areas in the interior of the municipality. In this municipality, the existing cultural diversity is seen as an advantage in the context of a globalised, digitally-focused municipal economy, which is mostly highly qualified.
As a municipality with high resources, it seeks to develop a network of schools characterised by excellence and technological innovation, as the transition to emergency remote education during the pandemic has shown, with no significant obstacles, both in terms of equipment and educational support. The local education authorities realise that the educational inequalities within the municipality can be a disadvantage, both symbolically and in terms of human resources, for the overall economic transformation objectives pursued by the municipality, so they have defined a proactive strategy aimed at responding to a diverse educational demand within a dense social and productive territory. They are therefore seeking to implement a number of actions to reduce tracking situations in the most privileged areas, inequalities in educational success between school groups and to develop a more diverse educational offer than the existing one, which is highly concentrated on STEM.
The second set of municipalities, rural in nature, with increasingly industrialised and automated agricultural activity, although large in territorial size, is marked by strong demographic desertification and ageing, with a low-skilled population and much lower purchasing power than the first municipality. Here, the presence of immigrants is socially "invisible", essentially ensuring the different needs of low-skilled labour, and is viewed with suspicion and poor recognition by local institutions. From an educational point of view, we find a sparse network of schools, faced with the constant threat of school closures, with relative educational homogeneity, characterised by average school results, although generally higher than expected due to the prevailing socio-economic contexts. This network of municipalities is characterised by weak financial and human resources in the area of education, and there have been many asymmetries in access to education during the pandemic, whether due to the lack of technological resources, poor digital communications or the difficulty in guaranteeing effective support for all students. From the point of view of local education policies, the urgency of not losing more students emerges as central to a "damage control" strategy, in which education is considered an instrument of survival of the rural hinterland. Educational challenges are tackled in isolation by each municipality, with difficulty in promoting co-operation between school groups, vocational schools and municipalities more widely. Little importance is given to the challenges resulting from the growth in the number of immigrants in the territory, which appear almost invisible in the interviewees' speeches.
The two territories face very different challenges as a result of the neoliberal restructuring of the territory, reflected in the concentration of capital in the most central areas of the metropolises and the progressive devaluation of peripheral and rural areas. The information analysed confirms that this process has a significant impact on educational opportunities in the two territories, with marked differences in the diversity of educational offers, the quality of equipment and educational support mechanisms. This difference is accentuated by the fact that the urban area has a high capacity to attract favoured social classes, an attraction promoted by the municipality's urban and economic strategy. This strategy results in the expulsion of the less favoured population to other areas of the metropolis and the transformation of the school population, which becomes progressively more socially homogeneous. The opposite is true in rural municipalities, where attending school is often synonymous with outward mobility, especially at the higher levels of the education system, thus exacerbating the negative demographic dynamic. Schools are isolated in a vast territory, with few contacts and poor means of mobility, and often with educational projects that compete with each other. 
The two territories face very different challenges as a result of the neoliberal restructuring of the territory, reflected in the concentration of capital in the most central areas of the metropolises and the progressive devaluation of peripheral and rural areas. The information analysed confirms that this process has a significant impact on educational opportunities in the two territories, with marked differences in the diversity of educational offers, the quality of equipment and educational support mechanisms. This difference is accentuated by the fact that the urban area has a high capacity to attract favoured social classes, an attraction promoted by the municipality's urban and economic strategy. This strategy results in the expulsion of the less favoured population to other areas of the metropolis and the transformation of the school population, which becomes progressively more socially homogeneous. The opposite is true in rural municipalities, where attending school is often synonymous with outward mobility, especially at the higher levels of the education system, thus exacerbating the negative demographic dynamic. Schools are isolated in a vast territory, with few contacts and poor means of mobility, and often with educational projects that compete with each other. Those who end up staying often have low expectations of the usefulness of attending school, since the technological modernisation of agriculture means automation processes and a reduction in the use of low-skilled labour.
